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The Problem

 Common question from students, “Where should I spend my summer study vacation in 

order to learn proper English?”

 Question from parents, “Will they be studying proper English here?”

 Comment from students young and old, “I want / my goal is to sound like a native 

speaker.”



Some statistics first

 World population – 7.8 billion (UN, 2020)

 English speakers - ~ 2 billion (Crystal, 2008)

 English as L1 - ~ 380 million (Ethnologue, 2019, 23rd Edition)

 English as L2 - ~1.5 billion



One does not speak Received 

Pronunciation

 David Crystal himself said recently that only 2% of England’s population (around 1.1 million 

people / 0.00055% of worldwide English speakers) speak RP, so why should we make others 

try to speak it and instead, embrace the World Englishes, spoken by over 1.5billion people 

(Crystal, 2020).



A few points on the stats…

 The term ‘user’ should be used, as opposed to ‘learner’ as user is someone who utilises

the language, as Kiczkowiak states, the term learner suggests one who is forever trying 

and failing to master the language.  (Kiczkowiak and Lowe, 2018)  This is a part of the 

need to move away from native speakerism which plagues the ELT world.

 We should be allowed to accept the messy part of language and accept that as well 

(Halliday, 1978). 

 The change in how English is used, from tourism and business, as well as local varieties 

serving as official languages in countries, should have an impact on how it is taught. 

(Kiczkowiak and Lowe, 2018)



What we focus on as teachers

 It needs to be understood that many pronunciation issues we see as teachers in class 

actually have little to no impact on intelligibility in international contexts. (Jenkins, 2000)

 When talking in the classroom, learners may be attempting to say one of multiple 

possibilities (Tarone and Swierzbin, 2009) It is entirely possible however that the student 

may already know what is being said is not correct, however they are aiming to ensure 

overall meaning is still clear (Selinker, 1972). 

 Students are making the decision on the fly of the fluency to accuracy argument based 

on the situation, like someone would in a real world situation.



What we mean by World Englishes

Three Circles of English Model by linguist Braj Kachru, 1985



Three Concentric Circles

 The Inner Circle, traditional bases of English, it is the primary and first language in all

functions. It includes the United Kingdom, the United States of America, Ireland,

Canada, Australia, and New Zealand;

 The Outer Circle, inhabited by the colonized territories in which English is a second or

non-native language, used in government, education, and legal domains. It includes

India, South Africa, Singapore and over fifty more territories;

 The Expanding Circle, countries in which English is taught and used as a foreign

language, and employed for international communication. It includes Europe, China,

Japan, and an increasing number of other countries.



Some issues on WE

 “Debate still rages on, both in the industry and academia for the suitable target models 

of English, which and whose English.” (Young, 2020)

 In Europe (our experiences) British English still prevalent due to washback (examination 

requirements) and coursebook material geared towards that.

 Geographical proximity and teacher exposure.

 What is the ‘standard’ for WE? There isn’t one, it is more down to awareness for students, 

exposure to multiple Englishes and showing there is no hierarchy.

 Down to the individual teacher and their training/experiences?



Let’s try some translations

Word Variety Meaning (our IRE/UK Eng)

Elevator American Lift

Subway American Underground

Thong Australian flip flops

Robot South African Traffic lights

K-leg Nigerian Problem or flaw

smithereens Irish Small pieces 



But then some… we’ve a problem…

Word Variety Meaning

Grand Irish Brilliant

Grand Irish Good

Grand Irish Okay

Grand Irish Not Okay

Grand Irish Bad

Grand Irish Terrible



An American one

 "Buffalo buffalo Buffalo buffalo buffalo buffalo Buffalo buffalo“ is grammatically 

accurate.  (Borgmann, 1967, Beyond Language)

 Proper noun referring to the place Buffalo, New York.

 Verb, to buffalo, or harass. 

 Also a noun for the animal Bison, often called buffalo in America, with the plural being 

buffalo.

 The extended sentence could also be, "Buffalo bison, that other Buffalo bison bully, also 

bully Buffalo bison." 



World Englishes in the literature

 In research in Cambodia, English was understood to have become a global language, 

and not really a language for anyone (any nation) in particular.  However teachers’ 

conceptions of various Englishes held a few of a hierarchy among Englishes from 

Kachru’s Circles.  Some teachers when interviewed had more negative views towards 

some Englishes and instead ‘held dear’ the inner circle Englishes.  

 This has also been reported in pre-service teachers showing a preference for inner circle 

Englishes.  Interviews with in service teachers also showed teachers were highly critical of 

non-native Englishes appearing in the Outer and Expanding Circles, showing an issue in 

that even teachers are prone to their prejudices.  (Lim, 2020)



World Englishes in the literature

 In a study of Ghanaian English, subjects showed a fluidity and variation of lexical stress 

placement, which did not appear to negatively affect intelligibility in communication in 

world Englishes.  The paper points out its crucial to become accustomed to one 

another’s stress patterns for communication in WE.  (Lomotey, 2018)

 We should refrain from making judgements of those who do not use the language 

exactly as we might.  (Gilsdorf, 2002)

 It’s also a two way street, native speakers need as much help as non-native speakers 

when using English to interact internationally, there is no room for linguistic chauvinism. 

(Smith, 1983)



World Englishes in the literature

 To improve the linguistic and literary creativity in English classrooms, language teaching needs 
a new rhetoric approach of world Englishes, thus respecting diversity in tones and accents of 
its learners and teachers both. The racist concept of native speakerism needs to be 
dismantled. A pluralistic view in daily pedagogical approaches and texts from varied socio-
linguistic backgrounds will help improve productivity in classes. Mutual intelligibility and not 
accent should be the key to language learning in TESOL classrooms.  (Mohammed Ishaque, 
2018)

 Traditionally there has been the idea that the expanding circle of Englishes has been focused 
on Inner Circle competencies, however it is argued that there is a need to broaden the 
perspectives on the variations of the English language.  It would be worth reconsidering the 
optimal goals of learning English as a means of communication.  Activities and tasks to raise 
learner awareness of linguistic variation within the English language will further help learners 
envision themselves as legitimate, creative users of English with positive attitudes towards 
different English varieties.  (Hyun-Sook Kang & So-Yeon Ahn, 2019)



World Englishes in the literature

Not just the language we use, but there needs to be an awareness of how others use the 

language and that it can differ from what we expect.  Deviating from ‘standard western’ 

style writing, Vietnamese EFL students alter their pattern of writing in that their stories follow a 

three step pattern;

 Introduction of characters

 Introduction of situations

 Telling what happens.

Paper argues that this may be a good basis for planning prospectus and teaching materials 

suited to the student’s needs.  (Devanadera, 2018)



World Englishes in the literature

 In Thailand, the upper secondary school material Hello, World Englishes! Was developed 

which contained WE based listening material to raise awareness of Englishes the world 

over.  With positive reviews of practitioners with the material.  (Passakornkarn, S. and 

Vibulphol, J. 2020)

 Some university programmes in the United States have started to implement training 

programmes into their pre-services teaching courses to familiarise would-be teachers in 

World Englishes and how to bring that into the classroom.  (Eslami, Z., Moody, S. and 

Pashmforoosh, R. 2019)

 Another means of students improving their global literacy and exposure to other world 

Englishes was documented in a study where students regularly used The New York Times, 

The Guardian and CNN to discuss social conflicts in conversation clubs.  (Gómez 

Rodríguez, L. F. 2017)



It’s not all good news…

 In using cross cultural communication between Filipino English and American English, issues 

in grammar differences showed that there could be problems of miscommunication.  

Differences in article use, collocations, pluralisation of mass nouns, question formation and 

verb tenses were apparent.  (Smith 2015)  

 Some students when questioned still want to sound ‘like a native speaker’ thought it 

wouldn’t be productive to have phonological or syntactic local varieties of English when 

questioned in a Language and Literature Department of a Turkish University.  Tosuncuoğlu, 

İ. & Kırmızı, Ö. (2019).



Unit Plan

 Six lessons on World Englishes

 Designed for A2 Students

 Easily gradable for different levels

 Totalling 6 hours of class time

 Peer reviewed



 Students are likely to be exposed to outer and expanding-circle Englishes.

 Exposure to different forms and functions of English makes them develop a more

complete picture of the language.

 English appears to be a cross-cultural mediator.

 This makes it indispensable for students to be aware of World Englishes.

 Integrating World Englishes in the curriculum requires a change in the traditional books

and materials and involves multiple resources.

Unit Plan



Unit plan: “English in the Wider World”

Learners

 are training in order to become European and World citizens;

 will communicate with people from all around the world;

 will study in multicultural environments. 

Important to be exposed to as many varieties of English as possible from the very early stages 

of their studies.



Integrating World Englishes in the 

curriculum

 Incorporating World Englishes in the curriculum does not mean removing native varieties 

from English classes, it rather means enriching the available repertoire. 

 A more inclusive, pluralistic and accepting way than the traditional, monolithic British-

centred approach.



Aim of the unit

 To expose pupils as much as possible to the language, through didactic and authentic 

materials, in order to enhance their communicative performance, in both written and oral 

skills.

 Communicative approach; no pattern drills or grammar instructions.

 No overt grammar instruction in the unit, meant to be a stand-alone unit 

 Any time during the school year.



Overall objectives and methodology

Overall objectives: 

1. to raise the pupils’ awareness of different varieties of English and English relevance as 

language of communication; 

2. to improve reading, listening, writing, and communication skills.

 No grammar functions explained;

 Pair or in group work;

 No affective filter;

 Presented in a playful way. 



The lessons

The Unit follows the Gestalt operating model:

 Motivation > Globality > Analysis > Synthesis > Reflection > Assessment

The main principles of the Gestalt Theory in Learning are:

 Teachers should encourage their students to discover the relationship of the elements that 

make up a problem.

 Incongruities, gaps, or disturbances are essential stimuli in the learning process.

 Educational instruction should be based on the Laws of Organization.



Aim

 Aim: motivating the learners through familiar contents and topics, starting point to build 

new knowledge and they are the key to lower the affective filter which prevents learning 

and acquisition















Listening Activities



Image provided by https://slmc.uottawa.ca/?q=english_world_status







Reading





Spelling & Writing

Write a paragraph in which you express your ideas, follow the questions as hints:

 Would you like to live in a foreign country? Explain why. 

 Would you like to study and to work abroad when you get older?

 Why do you think English is important in the wide world?

According to you:

 What are the good and the bad points about living or working abroad?

 What are the good and the bad points about living in Italy?

 When do you think you will use English in 10 years? And in 20? In which 

occasions?



Rubric for class interaction
Performance 

Elements or Criteria

Excellent Good Fair Inadequate

Quality of 

Contributions in class 

What they say….

Provides comments 

that advance level 

and depth of 

dialogue by reflecting 

an understanding of: 

assigned material(s); 

previous remarks of 

other students; insights 

about assigned 

material

Provides relevant 

comments that are 

focused on assigned 

material

Provides comments 

occasionally and, 

when prepared, 

relevant comments 

are based on 

assigned material.

Demonstrates a 

noticeable lack of 

interest on occasion

Peer Interaction 

How they say it…

Actively supports, 

engages, and 

respectfully listens to 

peers and instructors 

(ongoing) 

Makes a sincere, but 

developing, effort to 

interact with peers 

(ongoing)

Limited interaction 

with peers and/or 

sometimes displays 

lack of interest in 

comments of others

Virtually no 

interaction with peers 

and/or projects lack 

of interest or 

disrespect for others

Engagement in class 

activities and other 

small group activities

Actively participates 

through respectful 

engagement with 

peers (small group 

activity)/ with writing 

activity. 

Exhibits sincere, but 

developing, 

participation with 

peers (small group 

activity)/ with writing 

activity.

Limited interaction 

with peers (small 

group activity)/ 

writing.

Demonstrates lack of 

interest and/or 

disrespect for others 

(small group activity)/ 

writing.



Conclusions, results, and final 

considerations

The learners:

 very keen on the activities proposed;

 Perceived them in a playful way;

 liked all authentic materials and TV shows. 

 General sense of “not feeling to be at school”.

 General sense of curiosity and attention from the pupils.



The aim is not to sound like 

‘a native’, instead to 

teach our students its 

good to sound like their 

own English (for example 

Spanish/Italian English) 

while also being 

internationally intelligible, 

and having that ability to 

be aware, and 

understand multitudes of 

Englishes.



One more thing… Your teacher voice

 Teacher voice does not equal informal actual voice, we still have to be clear.

 Asking for a ‘fish supper’ or ‘a chip’ has caused serious issue for me in England, and did 

not result in a fish and chips dinner due to my culchie/country accent.

 In the north of Ireland, “would + past simple = Future tense” – “I would ate that”

 “A language is a dialect with an army and navy” (Max Weinreich, 1945)



 Crystal, D. (2020) ‘What’s new in the English language?’, in IATEFL Global Get-Together Day 1. Holyhead: IATEFL. Available at: https://www.iatefl.org/iatefl-global-get-together-day-1.

 Devanadera, A. (2018) ‘Assessing Vietnamese EFL Students’ Writing in the Light of World Englishes.’, Journal of English as an International Language, 13(2005), pp. 88–105.

 Eslami, Z., Moody, S. and Pashmforoosh, R. (2019) ‘Educating Pre-Service Teachers about World Englishes: Instructional Activities and Teachers’ Perceptions’, TESL-EJ, 22(4), pp. 1–17.

 Forrin, N. D. and MacLeod, C. M. (2018) ‘This time it’s personal: the memory benefit of hearing oneself’, Memory. Routledge, 26(4), pp. 574–579. doi: 10.1080/09658211.2017.1383434.

 Gilsdorf, J. (2002) ‘Standard englishes and world englishes: Living with a polymorph business language’, Journal of Business Communication, 39(3), pp. 364–378. doi: 10.1177/002194360203900305.

 Gómez Rodríguez, L. F. (2017) ‘Leer el mundo: Fortalecimiento de la alfabetización global de estudiantes de inglés a través de noticias internacionales’, Lenguaje, 45(2), pp. 305–329. doi: 
10.25100/lenguaje.v45i2.5274.

 Halliday, M. A. . (1978) Language as social semiotic: The social interpretation of language and meaning. London: Edward Arnold.

 Hyun-Sook Kang & So-Yeon Ahn (2019) Broadening learners’ perspectiveson World Englishes: a classroom-based study, Language Awareness, 28:4, 268-290, DOI:10.1080/09658416.2019.1673400

 Jenkins, J. (2000) The Phonology of English as an International Language: New Models, New Norms, New Goals. Oxford: Oxford University Press.

 Kiczkowiak, M. and Lowe, R. J. (2018) Teaching English as a Lingua Franca. First. Edited by M. Burghall. Stuttgart: Delta Publishing.

 KONG MLF, KANG HI. Identity and Accents: Do Students Really Want to Speak Like Native Speakers of English? RELC Journal. September 2020. doi:10.1177/0033688220939246

 Lim, S. (2020) ‘A critical analysis of Cambodian teachers’ cognition about World Englishes and English language teaching’, Asian Englishes. Routledge, 22(1), pp. 85–100. doi: 
10.1080/13488678.2019.1645994.

 Lomotey, C. F. (2018) ‘Fluidity and variation in lexical stress placement in Ghanaian English discourse: A case for systematicity in communication in world Englishes’, Journal of English as an International 
Language, 13(1), pp. 37–56.

 Mohammed Ishaque, R. K. (2018) ‘Empowering English Speakers Through Diversification and Promotion of World Englishes’, Advances in Language and Literary Studies, 9(6), p. 93. doi: 
10.7575/aiac.alls.v.9n.6p.93.

 Passakornkarn, S. and Vibulphol, J. (2020) ‘Development of world Englishes-based listening materials to raise the awareness of the varieties of English for Thai EFL upper secondary school students’, 
LEARN Journal: Language Education and Acquisition Research Network, 13(1), pp. 225–246.

 Selinker, L. (1972) ‘Interlanguage’, International Review of Applied Linguistics, 10, pp. 209–241.

 Tarone, E. and Swierzbin, B. (2009) Exploring Learner Language. Oxford: Oxford University Press.

 Tosuncuoğlu, İ. & Kırmızı, Ö. (2019). Views of university instructors and students on English as a lingua franca (ELF) and World Englishes (WES) Journal of Language and Linguistic Studies, 15(1), 158-173. 
Doi:10.17263/jlls.547692 

 Walker, R. (2014) ‘Pronunciation Matters’, English Teacher Professional, (90), pp. 4–6. Available at: https://www.etprofessional.com/.

Bibliography part 1



Bibliography part 2

 Balboni, P., Fare Educazione Linguistica, UTET, Torino, 2010;

 Balboni, P., Le Sfide di Babele – Terza Edizione, UTET, Torino, 2011;

 Belchamber, R., The Advantages of Communicative Language Teaching, The Internet TESL Journal, 2007;

 Bowen, P., Delaney D., High Spirits, Oxford University Press, 2009, + digital resources;

 Dialects Archive, http://dialectsarchive.com;

 Gough, D., H., English in South Africa, in Silva et al., eds.,  1996;

 Kachru, B., Discourse Competence in World Englishes: Implications for Languages of Wider Communication. Paper presented at The Three Circles of English: International 

Association for World Englishes Conference, December 17, 1997;

 Kachru, B., World Englishes: Parameters of Language Variation, TESOL Convention, San Francisco, March 7, 1990;

 Kilickaya, F., World Englishes, English as an International Language and Applied Linguistics, 2009, Institute of German Studies Pl. M. Curie-Sklodowskiej , Lublin;

 Kirkpatrick, A., World Englishes. Implications for International Communication and English Language Teaching, Cambridge, Cambridge University Press, 2007;

 Matsuda, A., Incorporating World Englishes in Teaching English as an International Language, University of New Hampshire Durham, New Hampshire, United States, TESOL 

Quarterly, 2002;

 Moss, C., Gustavus Adolphus College, Department of Education, http://homepages.gac.edu/~dmoos/;

 Onysko, A., Dispense di Corso TFA 2014-2015, 2015, Univeristà Ca’ Foscari, Venezia;

 Rosati, F., World Englishes. Aspetti lessicali e geopolitici, Arcane Editrice, Roma, 2008;

 Shahbaz, M., Teaching World Englishes in Pakistan - A Global Criterion, Language in India www.languageinindia.com 11 : 12 December 2011;

 Siemund, P., Davydova, J., Maier, G., The Amazing World of Englishes, A Practical Introduction, Berlin, De Gruyter Moton, 2012;

 Borgmann, Dmitri A. (1967). Beyond Language: Adventures in Word and Thought. New York: Charles Scribner's Sons. OCLC 655067975.



Thanks for listening!

 Questions / Feedback?




