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Session overview

« Terminology

« Changes in how we understand language
« Teachers Continuing Professional Development (CPD) needs
« The CertPT overview

« Multi-lingual assessment

« CPD relevant to teachers’ local needs
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Mulitlingual / plurilingual / translingual....?

1. “the knowledge of a number of languages, or the co- 1. multilingual

existence of different languages in society” (CEFR, CoE 2001) 2. plurilingual

2. The ability to apply a ‘communicative competence’ of 3. translingual

languages, developed through knowledge and experiences.
(CEFR, CoE 2001)

3. Using all one’s language resources to interact across a variety

of ‘languages’, with the concept of language being an artificial

construct. (Canagarajah 2013)
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A change in language use?
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Teaching and learning reflecting understanding of language use

1. Consider our context and not demand an English-only environment, unless
there is a clear reason.

2. Allow learners to use their L1/Lx when there is not a specific English
language learning point, e.g. conducting initial research for a presentation

(Garcia, et al, 2017).

3. Use direct translations, where helpful, to build awareness of literal and
pragmatic equivalence (Cook 2010).
4. Encourage notetaking in one language and reporting back in another,

teaching realistic life skills (Anderson 2017).
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Flexible approach to ‘language’ use in learning

Incorporating translanguaging in instruction [and assessment]
offers possibilities not only for promoting academic

achievement but also for developing learners’ proficiencies as

strategic users of language.
(Canagarajah 2012)
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Iterative processes: the need for varied CPD, relevant to

context...

« Professional routes vary greatly after an initial teaching
qualification
« What is decided as being helpful in one context, may

not be in another

« Teachers and centre managers know their own / their

teachers’ needs
« Teachers and centre managers know their learners’ /

local needs
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‘Traditional’ teacher education qualifications in ELT

Qualifications for
those who have
English as a
second language.

Which half?

« ELT-focussed learning outcomes

Qualifications for
those who have
English as a first
language.

« Content decided by a central assessment organisation

« Assignments assessed in English only

« Generally requiring a minimum B2/C1 level of English
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The Certificate for Practising Teachers

TR'N'I Y About us  Our qualifications
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Our qualifications Teaching English CertPT

Find a course Entry requirements Course content Resources FAQs
Introducing the CertPT

The Trinity Certificate for Practising Teachers (CertPT) is a new

TRINITY
qualification that supports the professional development of English
language teachers. CERTIFICATE FOR
PRACTISING
TEACHERS
Promoting the development of pedagogical knowledge and skills, the (CeblS

Trinity CertPT enables practising teachers, including those with language
proficiency below CEFR Level C1, to access specialist training and
certification that can transform their teaching practice.

Trinity certified professional development

The Trinity CertPT is for teachers seeking to update, improve and enrich
their professional teaching practice. It draws upon qualified TESOL
teachers’ existina knowledae of teachina nractice and theorv while

Download the specifications -




CertPT

Certificate for Practising Teachers

A Trinity TESOL qualification

Qualification Ofqual level Guided learning hours  Total qualification time Focus of pedagogical
(GLH)* (TQT) knowledge and skills
CertTESOL Level 5 130 200 Essential TESOL

Specialist young learner

TYLEC = 58 100 TESOL

CertPT Level 6 30 100 ~pEallisk [ESDL
professional development

DipTESOL Level 7 150 600 Advanced TESOL

*Minimum time
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4 x 750-word* written assignments

Evaluate
published

classroom
1. Evaluate resource

e , | Use classroom
ﬂ/— resource either
- Task 2 or Task 3
4 Use & gnd reflect on
Its use

Reflect

* Or equivalent in local language

trinitycollege.com/CertPT

Context-specific

Teaching
resources

Informed by
professional
knowledge

Adapt published
classroom )
resource and D

write a rationale

for adaptation Sicapt
Create

classroom

‘ NN 7
resource and
write a rationale

for resource
design
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Teacher journey

Entry requirements

B Initial teaching qualification
(eg CertTESOL) + minimum
6 months’ relevant teaching

experience
OR

B Substantive relevant teaching
experience eg at least two years

trinitycollege.com/CertPT

—

—

Method of learning
and teaching

® validated course providers

D Face-to-face, blended
or online

B Plurilingual - English only,
English and Spanish or
English and Mandarin

® 30 guided learning hours
(minimum) + 70 hours
(suggested) self-study
= 100 total hours

D Internal assessment;
distance moderation by Trinity

—

D Three levels:

Pass with Distinction
Pass with Merit

Pass

Refer/Fail

Must pass all
four tasks. Up
to three tasks
can be
resubmitted
once
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Multilingual support for teacher development

Tasks and rating scales

TASK 1: RESOURCE EVALUATION
- - . 7
Candidates produce an evaluation of a printed or online te Ta reas y C rlte r|OS d e eva I u a C | O n
Evaluating the resource through the lens of their own pri
Making explicit links to their teaching/training context TAREA 1: EVALUACION DE RECURSOS 37
Demonstrating insight into wider educational practices al  Los candidatos realizan una evaluacién de un recurso didé E%*ﬂ 1:Fﬁi§
Including a fully referenced copy of the resource in the a Evaluar el recurso a través de la perspectiva de su propid . "
) e ; 51 HERRT
Suggested word/character count: English: 750 | EnglisH Relacionarlo exphcnter@nte asu contextAo educatw?/forn & ) i
Maximum word/character count: English: 1,000 | Englis{ @ Demostrar un conocimiento de las précticas educativas 1| - % RATE R — WX T HARENBIR EELKF SR TNE :
Propéprictica pepfesiond B B3 LB AR N ANE AR
Incluir una copia del recurso completamente referenciad
Rating scale A i S U AR AR A SR NG RO X
NO de palabras/caracteres sugerido: inglés: 750 | ing BRANTFE SHNEEBRAENMRAFMENLEENE S LRBNTE
Criterion A: Criterion B: N° méximo de palabras/caracteres:  inglés:1.000 | ing MR Bt — 7 31 S AL B S B
Evaluation 1A Framing within the 1B
of resource mark  educational setting  mark| Critetion e sveluackin Eiltaci il BWPH R BEX750 | RXMAMFL 900 | HXAMERI: 1050
Excellent 4 Demonstrates 4 Criterio A: enmarcado dentro BAFH AL RX1000 | RXMEMEFL 1200 | RIAMERL: 1400
evaluation an excellent evaluacién del 1A del entorno B
of resource knowledge of recurso puntos educativo puntq
:leo:;l::e::?:s;gnd Evaluacion del 4 Demuestra un 4| FoBRE
be reI:te d to the recurso excelente conocimiento
educational setting ::::z;‘:::: el W HREC:
Bierdcis mae WS RA 1A FSHEB: MATLRBE  1C  WHRMD:
Socd | re—— 3 sl g WOFAHF AR  WOW XA SNBEHR wen HEEN AW RA¥RBHERH llﬂu‘l
evaluation good knowledge entorno educativo .
of resource of how methods HBERRE 4 XTFHRXHE 4  NERBESUF 4  HemRAER 4
and techniques can - HEBNITHN FENE G FURBHREG ®el, afF
be related to the Buena evaluacion 3 Demu_est.ra un buen 3 pareiog:ELE] FENBALHE FREM
educational setting del recurso conocimiento de BRFFRE R
cémo los métodos y BN EEEES -2
las técnicas pueden R
estar relacionadas
bl ey TR 3 MTmxMY 3 XEMAREE 3 AEMRA¥R 3
RIFAITH FERNRE LR T RBH R ®’el, 8
IR A E B LN RN R 57 FXAR
B RE MR -
RAFH UL -




Plurilingual support for teacher development

Co-operative
Learning

Encouraging students to work together
learning. Providing students with opport
learnt also allows the teacher to identify
that students have remembered the key

ynificant improvements in grade have
ave incorporated lots of pair and groug
discuss the language and experiment wi
much more effective than getting studer

TRY

The two-part quiz: In groups, ask studd
based on the lesson. They should do t
notes. Encourage them to come up wit
peers. Monitor and make sure groups

Make a note of the best questions - idg
Then, read these out, getting the studg
groups. Keeping group scores can furn|

For the second part, tell students to w
homework. This time they can refer to

trinitycollege.com/CertPT

Co-operative
Learning

Alentar a los estudiantes a trabajar juntos
consolidar el aprendizaje. Proporcionar a
para debatir lo que han aprendido, tambié
cualquier malentendido y verificar que los
los puntos claves.

Se han observado mejorias notables en gi
profesores han incorporado en gran medi
grupo. Dar oportunidades para debatir el
en contextox reales pueden ser mucho m:;
estudiantes realicen ejercicios practicos c

TRY |

The two-part quiz: In groups, ask stude

based on the lesson. They should do this
notes. Encourage them to come up with
peers. Monitor and make sure groups hg

Make a note of the best questions - idea
Then, read these out, getting the stude
groups. Keeping group scores can turn t

For the second part, tell students to wri
homework. This time they can refer to t

Co-operative
Learning ‘.

ERFEMESER—MERNERINGE, & TFFENCAEARNNE
Ee L ESAIMA B RAR L RE — A E, RN TEETER.

ARBETAE/MENNRE, FLENEEHR VB, TIESOMHEE
ENEEPERES, HE AT RN ENESERES.

TRY IT

The two-part quiz: In groups, ask students to come up with questions
based on the lesson. They should do this without looking at their lesson
notes. Encourage them to come up with questions that will challenge their
peers. Monitor and make sure groups have not written the same questions.

Make a note of the best questions - ideally one or two from each group.
Then, read these out, getting the students to answer the questions in their
groups. Keeping group scores can turn this into a fun and engaging activity.

For the second part, tell students to write one or two more questions for
homework. This time they can refer to their class notes.
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Teacher-focussed CPD (1)

Teacher: A Certificate-level English language teacher who
has English as a first language and wants to study on a
diploma course (eg the DipTESOL), but who needs support

moving up to a Level 7 (master’s-level) qualification.

Course: A full-time two-week, face-to-face communicative
methodology course focusing on resource use and
constructive alignment. Completed in English. The language

of assessment is indicated on the certificate.

trinitycollege.com/CertPT
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Teacher-focussed CPD (2)

Teacher: A qualified Spanish teacher working in a Spanish
secondary school who uses English in a CLIL Geography

environment with B2 English.

Course: A 30-hour blended learning course, completed over
three months, focusing on resource development for use in
CLIL classes. Assignments for assessment can be written in
English or bilingually in English and Spanish. The language

of assessment is indicated on the certificate.

trinitycollege.com/CertPT
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Teacher-focussed CPD (3)

Teacher: An experienced English language teacher who has
English as a first language and wants CPD certification for

running online classes.

Course: A 30-hour, fully online resource development course,
completed over two months, focusing on adapting activities

and resources for wholly online learner groups. Completed in
English. The language of assessment is indicated on the

certificate.

trinitycollege.com/CertPT
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CertPT course providers (more approved every month)

CertPT course providers in the UK, internationally:

In-person/online courses:

 NILE (Incl. VLY, Testing and Assessment, EMI, CLIL, IELTS)

« Future Learning (Project-based learning for primary and secondary)
« Language Point (Incl. online teaching pedagogy)

« Spainwise (Teaching YLs)

In-person courses:

« International Pacific University
« St Giles

« EF China

Email: Use an internet search or contact tesol.admin@trinitycollege.com
for further details.
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More information available at:

« www.trinitycollege.com/CertPT

« tesol.admin@trinitycollege.com
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This session has now ended

We hope that you enjoyed this presentation. Please continue to
your next session at:

www.learn.trinitycollege.co.uk/FoELT-event
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